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ABSTRACT - ^ - - ■ , 

The critical and central role of school library media 
programs in equipping individuals with the Skills and knowledge 
necessary to compete successf ully in a learning society and an ' 
information world was explored. An analysis of _patterns^of 
information seekers' behavior provided the basis for a,discugsion of 
the importance of considering the proximity or availabiUty .of 
information sources, the time and energy required^ to, find an,d usr 
information, and perceptions of hop much -information _ is needed. The 
primary jcunction performed by the school library media specialist or 
program was viewed as a mediation function. In this function, the 
Jgicialist acts as an intermediary between the complex and rapidly , 
expanding information world and the client. This, intermediary 
function is performed in different ways. The provision of access to 
materials, equipment, and space is the most clearly perceived group 
of services provided by school library media programs. Further 
services to the information seeker include reference or information 
services, providing materials and assistance, instructing, and^ 
consulting. A discussion is presented on the -problems facing 
library media specialist and the fundamental components of a training 
program for school library media specialists. {3D) 
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fimeri can education has been dem^imm m ms/mrely - problem 
stricken in. ffig ^ii©« si BiSii numerous other 

studies. The vfariows studies appr^^iefe to problems from 
different perspectiYes and use a wide variety indicators 
as evidence of serioas problems, -fts a result, f hi solutions 
that are recpminend^d are also varied. H6«bv«S-, the 
consensus appear, to toe clear that for this cOuntr|i' to 
continuer/Eo progress and inaintain a comjset it ive position in 
the global villifler significant improvemints must be 
achieved in the educational enterjsrise. 

fimerica has historically expected a great deal of its 
educational institutions. Every new iociistai probleffl becomes 
a new chailS^Qe to at lea»t be partially ftolved by «onie 
addition to the educational fliiss ion. In ipite of these 
great and ever growing expectations, the level of resource 
allocations and the priority and status given to educatioh 
in this society do not by any means parallel the 
expictations. It is very intirestine ih this light to see 

---- "^'."""i 

that the 1982 Gallup Poll rBfarrmd to in the BiiiSS »^ BilB 
suggests that people currently view education as the major 
foundation for the future. this national opinion poll 
indicated that education ii considered "more important, than 
developing the best industrial system or the strongest 
military f 6rce^ " that "public education should be the top 
priority for iddltibnal Fejderal fund." and that education 
t'^oii first Dlace of the twelve funding citiQ5rtiii coveredx^in 



the survey JNatibnai Commission Excel lence^ 1983, fS. 16- 

17). - , = 

im gafeiSD ai Bilh v»ry appropriately urgoB the- ereatioft 
of a "Learning Society" as an effective approach to prodactna 
individuals who will be able to function and compete 
effect ively in an Information age. For this to occur, the 
concentration cannot be restricted only to thi basic skills 
but must focus on higher order ihtellectuai skilisi for 
example: analytical, evaluative* inferentisl, intei^pret tve 
and problem solving skills, which are necessary to achisve 
at the leveii of sophistication required in the present and 

future societieii 

It is a disappointment to see that in spite of the 

imphasis Oh learninB «nd the development of the higher order 
Skills necessary to function artd aSchieve in ah information 
society, so little attention is devoted in Ihg Siiion at 
iisE to the unit i and orgahizat ions that specif ical^ deal 
with information resources ahd the ' facilitation.; of the 
learhihg of the information seeking and utilization skills 
alluded to throughout the reports It is discouragitig that, 
though a behavior pattern of life-long learhihg is demanded 
in the report, one of the ihstitutions moit assoeiited with 
and inherently dedicated to nourish ing independent and lif«^ 
long learning, namely libraries, is hardly mentioned in the 
reports This omission representi one of the tnajor problems 
faced by school and 4ill kinds of Itbrartii^ in attempting to 



perform their educational function. Th« rol» of 'library 
madia ' programs- ind their pbtenti*! for •isnif icantty 
contriljutini to the soiatien of inforwation probl»fH« mast b« 
perceived clearly by clients or their potential will Ho* be 
realized and others will have to 0erforiK the critical 
information tntorinediary function. ; 

The objective in thie paper is to look at the prbbiews 
and prospects of ichobl^ library media programs in 
contribttting to th» fostering of life-lbng learning «nd 
the dBvelopSint of the information seeking iwS utll£ratien 
skills critical for succeeding' in this compleK ^and rapidly 
changing world. ' the particular focus tn this paper* in 
contraBt to the other papers, is the rbloW Ubratry media 
programs in the schools and their potential for contri bating 
to the Significant improvement being demanded of the schools 
and all educational insl? itut ions in this society* 

INFQRMfiTION HND EDUCfltlON 
The Office of Technology fissessfSent of the U. S. Congress 
(1982) i^n its study of the impact of information technology 
on fimerican education described the Information revolution 
as folloHSt 

Modern society is underBOing profound techno lofical 
and social changes brought about by what has been 
callid the information revelation. This revolution 
is characterized by eMplosive deyelopitients 
^electrdnic technologies and by their integration into 
^ complex information systems that »P«n the globe. The 
tfnpacts of this revolution affect individuals, ^ 
institutions and govesrninents— altering what they do, 
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how tHey do It, aind' they relate to one another; * 
If individuaie are to thrive economically attd socially 
in m world that iwill be shaped, to a large degreoi. 
by these technoloiical developftientsi theyuimst adapt 
throogh educatiijn and training, tp* 3> 

this report alio preset i;s two impSortint biitc cone 1 us ions 

re;gard:ina. edticatiorn ' i 

1. The so-called is£§£Ssii2DniSSi^^ 

by rapid advances in eofflman teat ion and cpfiiputer 
tichnoloiyi is profoundly affecting fimerican 
Bdacation* It "is chaniinB the nature of what needs 
ts be laarnsa* who nij^eds to learn it,^ who will 
provide it, and hoM if will be provided and paid for. 

2. fnforwatioR techno logy can potSnti«lly ^^^^^"^"^ 
- and enrich the educational services that tradtttpnai 

educational institutions provide^ distribute education 
and training environments such as the home 

and office, roach new clients sgch as handicapped or 
homeboaiTid parsons* and teach job-related skills in 
the use of technology. tOf f ice of Technology 
fls^essfflant, 1982* p* iiiJ ^ ^ 

This sanS^ study also concluded that the impact of the 
information revolution is affecting all institutions bat 
"particularly those such as public schools and libraries 
that traditionally have borne, the wajor responsibility for 
providing education and 6ther pUblic information -iervices" 
<effiCB or- Technology flssessmenti 1982, p. 4>. 

.The knowledge and'skills required to survive and succeed 
in the technologically and stress-oriented society and world 
we presently live Jn are quite different from those required 
in less complex times. The development of higher leVel 
thinking skills is clearly not achieved by, concent rat ing on 
. rather limited view, of basic skills and. on drill ind . 
practice. Both teaching and tisttng have to concent rati on 
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higher- level^kills as well as on the more basic skills. - ^ 

Sorry to sayi this is currently not the case in liiany 

situations. As with the learnina of the writing process, 

the learninn of information seeking and attlistation skills 

■ ' tj, _ _ _ _ 

and the fostering of hiflher level intellectual skills ^is 

only accbmjDlished through the repeated use and evaluation of 

these skills in ari adequate information laboratory. These 

kinds of skiita »ra not developed and nourished in a passive 

. _ \ = 

lecture/recitation mode. Thm active " and constant 

opportunity for the application and practice of these «Killi 

in an information rich environment with knowlegeable and 

accessible assistance is a necessity for •uccels. Learners 

must have full and unencumbered intellect u«i and physical- 

access to a ^ide range of quality thaterlals and informatior. 

services to attain this level of achievement. In addition^ 

we need to nourish the development of an attitude of 

excitement regarding ideas and an attitude of ms. and 

competence in interacting with the information sources and 

services that provide access to these idea** . 

RERLISM AND INF0RMOTi6n USE AND tJSERS 
The challenge to tea^h higher order cognitive and problem 
solving Skills more effect ively cannot be responded to 
successfully with a naive view of information use and users. 
Rn overly iimplistic vi^ of the information _ . world a«d 
information use has dictated our past approaches to the 
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provision of library *nd inforiiiatiori seryicss .and the 
teaching of information seekinS «kin». Thi adv.nt of 
co«.p«terik*d . data bases and on-linS sSarchinQ has forced us 
to evaluat. our undprstandina of i«fo-rmation ' ssekina 
behavior and some of what have learSed challenges oar 
previous perspectives. Rt thls^point. a Sore reali^ic and 
knowledgeable approach to the provision of information 
iarvices to children and youth is mandated. 

Simply «priachihB" the wonders and _ benefits of using 
libraries tn the traditional fiianrser and exhofting users to 
reform when nothing in the lalt twenty five year* gives us^ 
any incburagement that they can or will «i»ms tb be a futile 
and nonproductive e»i«rcis.." ' From our limited undsrst and ing 
gained relatively recently of adujt ihformat^ion use 
behavior, serious cbtr^sid^rat ion should m given to a number 
of factors which ipptfar to be fundamental: principles 
regarding information use* It cannot ^e asserted at this 
time that th™ princ^pl.s. deicribed in the following 
paragraphs. Save been clearly documented in terms of their , 
applicability to children and youths Wahy would feel 
however that' these ideas hav* Mt least face validity and 
therS "seems to be at least som» Smpirical support in the. 
research ' literature fOr some of these ideas (M*nca 11 * 
prott, I97f). - . . 

«s common sense would te^d^to indicate, there is H very 
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sol^ relet ibnahip btftwein proximity and u«e.' This probabty 
BxplH^ why hoine;iibrari»«i pia^' a more tmpprtant role ttjan 
was originally assumed. Evidently; the grf«tir tfii distance 
either physically or pBychdloal'd^ ^^^o l»ss likely it is j 

that -a resource will be used whether it is a library or anjj^ 
other ki?id of resource. . ^ 

The ttmi and inerfly requiritdito fifldJand^ aie Inforiiatibn 

i» a -serious consideration ^or iioiSt people and it appears 

that less iserttnent or adequate finfOiTMat ton Is freqaontly 

priWable t<? the expend iture of ifiore fsime and effort to a»t 

more and/or better Iv^forraation to satisfy a need. Obviously 

this consideration is relative to a aiv»n inaivldual *nd « 

particular sttaation* Tn terms Of expeiidttare cf ti** and 

^ I ■■ . 

effort* there does seem to be a. sSr I ous discrepancy between 

what libr^ary media specialists ^nd most library and 

information prof CBPionals feel is „ reasonable and what 

'clients feel' is riasbnabla. ' '-• 

BSgasfe Qf iDfenKSiisa SiiaiS 

• Ussrs evidently hive a cbhsiderably atffer«w% ^jirception 
of how . much information is *f*eapbnafel«* to »«ti*ry a 
particular need than^ irsformation professiowala. It appears 
that individuals hive a ciertaih sense of what m reasonable- 
and tSat ti diffic«*lt for infer-iation prbfesslonals to 
Chans*. One ^of the^ moat insi#tfaf analysii" of ^ihese 
' particular ip«ue« wa« dbni by Patrick WUion (tf77>* which 



ERIC 



u-4t-v.k t-^ »* *he "limit* of ""inforination g«th»rtnBi ** 
• a^inB art inilyBi*. of «TJ in^iwtd6al' » «y«ilibl» tiin»i it i« 
-app«r«ot i^cccrdinB te.WiUon thut thi.>lmS for Inf drinat ion 
Bitftirinn ac» i» li^itid. and th.t, Wisri* ir. « nQmber of ' 

cbmpsting factor..* Th« ebnaidSrati'on ©f tirnrf SaiSi t,ci- 'b^^^ 
considSred from t*»» standpoint bf biing « valuabl* commodity 
and not *frle." as WB aeam to" cbniidir it particularly whan 
- it com»» childrin mpd youth.. j 

NumSrous itadiaa iridicatS that whan, confront ad witlr ag 
. information' prbblaw,: ' «««ny ir»dividual«' fir.t p^faranci. i« 
to bonVult another ^araon who tfiay know and pariaiva to ; ba 
RnowlaQBabia and ^whb. will aaaiat tham. <t> in rafinlng thW 
Quastion, iti in acsraShihi or praatfttnfl tha information 
aitarnativas, and .<3) in Soma caM«, in . prbvi.ding tha 
anawer. Thia- stronn prafaranca for parional aaai.tanci' it 
least in tha aarly stagaa of an information inquiry naa^a to 
be taken tntb accountrwhen plannina ar»d devaloping library 
'and information services. ^ ^ 

It would saam thff a wore prbduetiva approach to planning 
and devalopini library med,a progaMS that hive greater 
prospac^ffi of beings successfui in Seating the needs ^ of 
Students ind teacher* would be baied on a realistic 
ut^dorstandtng' of user 'behavio?., Me need to" test tha 
validity of a number of these ideas that have d&me out of 
the analysis of adult information seek ihg -behavior in temS 
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of - thirir applicability to ^,childr*n and youth. It i» 

iti^Qngiy «uip#cted that «any ^ of' th» behavior pattSrnS 

prcsint'iy r»cogni2»d in adult Inforraat ion .^iiiking. behavior 

might viry ilio.apply to «tyd«Ht« at cSiffirint i«v»l»i 

In addition- to tryina to understand . the inforwatipn 

*^ ' ^ > < , • 

behavior of youth, it tm ai«o critical to ^ r*coini2»_^\th« 
infbrwatibn hMds of tiiach»r« in -a ria 1 i itji g ^ Sann«r. 
tiachiiri probably havS a graat«r diversity of informat-Jon 
needs than most other catenbries of users but yet have fewer 
S«ribu» and »opht«ticitid iffbrta b«ing isid* to provide, 
them with rsallstic and «ff«ctiv» •piiitincS. ' Thim i. tru» 
at th« «c:hb61 IbvbI in spit* of th« valiant .•ffortm of «bMS/ _ 
library midia »p«;iall«t« but i»n«raXly alio in t»r«« of 
^dlBtrtct Sorvtcim and cbinmSrcial ly availabX* ••rvtcaa*^ 

How many •ophi St teat ifd currant awar«n«»» ■•r'i>ic«i aKiat 
for, teachem tn tha varioua iubjact arSaa antf grSda lavala? ^ 
What proportion of taachira hava " aval labia to tham in 
cbnv»niont and raal iat ie Waya, . bn-lina aaarphihg of.' 
^ppropriata data baaaa and ' Inforfiiatton intarmSdi arias 
preparad^^ and »iitnlng,;€b prbVida sa'archins and^ iynth^tzinf 
aarv icas? What kind of aw4ranaaa and Ifeilll .do taachara . ^ 

• • » « ~ ~ ^ . . '• 

kavo in accossina tha tnformatibft world? From all ayailabl« ^ 
evidance* thi ^isealmant point^ to an incradibly low, laval ' V 
bf both ^Kareneal and SkilUi. - It i* trua that thara arS 

notB»?>rthy ixcapUbni In tiitr^Ka. bf both Vh^ 

proyidad taachara in ^abma diatricts and tha laval of 
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these case* ar« definitely in the minbrityi 

Is it possible that lU bur failure to reieh a larger 

proportion of our potent tal.^tf J population artd ia> the 

apparent ineffectiveness of our public * relationi and 

instruction in the past, could bi larflely due to the 

unrealistic eKpectat ions' bf. users or «t iea*t due to the 

lack of understandinD of infbrjSation .e^kinQ behavior? Can 

Me afford to ignore the possibJlitieS here? ^ 

■ ^ \ ■ ' " ■ • 

HHflt R0te FOR SCHOOL LiBRftRY PCDIR PRC^R«MS? 

It doesn't take Such of a-perueai of the literature^ to 

discoYir a diverse ar;d rather eonfu.ii^ panoply of 

perceptions of the roles and functions of school library 

media prbflams. This confusion and total iack of consensus 

creates a serious problem in attempt i no to develop programs* 

fhe; question at this point is what role is necessary and 

functions need to : be performed by library media. 

proaram. consider inQ thS view of the information world and 

the rsquisite learning need* described previously. The 

particular problems and issues that arise in tryinfl t^ 

■aevelop '*nd sustain what is needed will be dialt with in the 

' next sect iotydr the paper* 

The ol^ concepts of passive culture repoi ivories . or 

.centers for the development of an enjoyment and appreciation 
for reading ^o*^ books «hil« identifyina- v^^^^^ important 
functioni, do^ ^ ip^eaf to be actively re.pbnSiv* to the 
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intire r«nB« "S^ds icl«nttft«d «s crttciil for »urviy«l and 
achiavBtnent in «n .KtrBMBiy eowplitK, information SbMndan* 
and rapidly ehanging world. 

Th« IBVBI of •xpictation *t?«t i« il«ti»fi»d with « nic« 
and HS"t»»l fairly »ap«rfittoa« r»»6urcB i« no longer 

r«l«vant or appropriatB. Tho vala* ind utility of 
irtformatton of all kind* hal bactaiw »ach «or« vi«iblB and 
apprsciatBd ar^ it appiarl tHat an Bxpwrtatton of a^ Sor« 
activB and a broadar approach to providinfl information 
iarvicii i« dSvBlopinB. It would iiBBm that If hb ara 
«.rtoa« about thB IBarnina of childrBh in our .ociaty, 

a quantum Imp is ftbt only raquirad of >»hat BxpBct of 
•ducat ional a^aneiii B»"«»'«lly tiris of what wB 

•xpBct of thB aophtBt teat ion and contribution of iufch a Ray 
inaridiant as thB information intBrMBdiary and information 
laboratory. ThB dBVBlopmant of highBr iBvBl tntBtlactaal 
and pV-obiSm sblvina «kill« can bnly bB davBlopBd in an 
anvironmant whari thay. can ba rapaatBdly appliad and taatad 
throuahout thi iaarnar'S School BxpariBncB. Tha cum^lativa 
effact of many of thai* feinda of "r^** 
to tha- devalopmant^ of a aalf-diractBd VrnmrnntT ablS ind 
Sotivatad for lifBlona iBarnina* Thi.^ind of inforSattbn 
learnina laboratory raquiraa a lival of Bophisticat ion and 
responslvanaii far bByond tha currant BBrvica IbvbI of 
"matiriala availability- combinBd with. thB po.iiblity of 
/abme iimitad aiititanca* 
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R great deil of proarm has bmun mad* in the past decade 
in providing oryanized and carefully seiected Collections, 
the various federal pronrams that rollowed thffl launching of 
Spatntck in 1957 provided iome of the funds and the 
Stiwulatton that led to the rapid ni-owth in the 68' s and 
70'*. However, this did not result in a well-stbcfced 
library wedia center in every school of the kind of staff ins 
that could provide the servtcis required to serve the needs 
even as they i*efe defined dur inn those times. Of course the 
aO'sl have seen a decline in staff and coiliction budgets as 
well as buying power due to declining enrollments* inflation 
and Proposition 13-1 ike tax limitations. fis a result * we 
have been losing ground at a time when we need to expand and 
refine the kinds of services we provide to meet the new and 
jjxpandina learning needs of an information society. 

VJhat then is the role of school library media pfograrhs in 
fostering the development of young peopl^ who ari capable, 
uninhibited, willing aHH yearning to deal with the ideas* 
Aspirations aSd problems of humankind? Our phi losophy has 
always included the goal of nurturing a lifelong 
inquisitiveness and a comfortableness bothwith ideas and 
the variety of media that present these ideas. We believe 
that knowledge,' understanding, appreciation and skills in. 
the critical and discerning use of information in its 
different, forms are fundamental to a deniocf at ic society as 
well as to effective functioning in an information world. ft 
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mach B*"«»t«*" •mphamitt however needs to be placed ori 
d«v«lopina an instytical posture toward idea* and the 
capability of crtticaiiy ivaluating inforisation from 
diff«»*Snt psrspBetiye*. It is also important for students to 
dvveiop an intsrssst and posit iv« attitude toward the 
vihiciis that •xprSss ideas if a lifelong positive 
relationship witfi idias and inrormation is to bB_ achieved. 
.The ind«p»ndinc» of mind that comes with a personal, fme 
and independent interaction with ideas also Rindles the 
kinds of appreciations and understand tnQs that permit the 7 
enjoyment of the subtleties of life and the aesthetic 
aspects of owr worldi . 

It is critical at this time to have a. clear and 
comprehensive concept of how school library media programs 
blend into this Bc»ne. The abstract and ambigudus 
conceptions of the past will not be sufficient. The 
conception of the function and services of a school library 
media .program that will be used in this discussion was 
developed by the writer over a period of years as a critical 
part of the development of a systematic planning and 
evaluation process for school library media prdgraras 
(tiesener^ 1975). It was discovered early in this wbrR that 
the conceptualizations and definitions of school library 
media programs were very inadequate when it came to trying 
to apply more systematic and rlgbrbus approaches to the 
planning and evaluation of programs. Inorder to be able to 

\ 13 - , : 



Sn»ly2« proQr«m» more^carsf ul ly it was necessary to aeVelop 
a Mors comprehensive im cohesive definition. This approach 
ittempts to define ff^ a user's perspective the function 
end services of se*^eisi library media programs as 
coBsprehensively is jabssible. This definition is used to 
illustrate the role of the school library media proar am in 
developing the kinds of learners required in our strivina 

for excellence. 

The primary function performed by the school library 
madia specialist or proQram can be viewed as i mediation 
function. : From this perspective, the specialist plays 
the role of an interModtary betwien the incredibly complex 
and rapidly exfjandiha information world and the client. In 
this sense, the library media specialiit i% no different 
than a libra?>tan or information specialist in any other 
Environment. It is the particular environment and the 
particular needs of the clients served that provides the 
special focus. Obviously, the environment in this case is 
the school and the clients are the itudents, teachers, 
school staff and* at times, parents^ 

The concept of intermediary iniFJlies that some assistance 
ii frequently required for clients or users to effectively 
"and effic».ehtly interact with the information worldi 
fh*' term informat iori- is used hei-e in its broadest sense to 
include all representations of ideas, including the arts, 
and in any media format* Assistance is used to indicate 
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anything from s little help to higher level eervices such as 
fbrwal instruction, assessing «nd interpreting information 
needsi itimulating interest, and actually providing the 
Infortnit ion in ibmi caiis. , 

The information revbiution has provided us with an almost 
unbelievable array of information options. This information 
Morid is incredibly large and complex and in spite of the 
advances in information technology and the much greater 
potential access this p^-ovidSs us, the need for an 
intermediary tc- asstsi in achieving effective access to this 
information world has become more apparent. Even though the 
microcomputer technology particularly has mede direct access 
possible to consldorabie quantities of information for many 
users, the need for an intermediary is Still vital for most 
users and at times probably for all users.- 

The school library media specialist performs this 
intermediary function for the purpose of facilitating the 
achievement of learning and. instructional objectives. This 
intermediary function is performed in quite a number of 
different wayi- J" brdir to be able to grasp and deal with 
the whole range of services provided by school library media 
prbgramsi these services were clustered ihtp five major 
service categories (flceess,^ Reference* Production, 
Instruction and Consulting) which are described -below. 

esiisi .. . 

The provision of ^Sfill *<> inaterials, equipment <for 

^ ••" 15 . 



ixampiij «udibvi«u«l •quipmBnt)^ and space i« the 
ti*«dition«i irmm of Strength and moat ; cleirly perceived 
group of •ervtcei provided by Sfchool library media programs 
and librariM in geniral* It involves providing 
tniiilictual and physical access to the whole range of print 
and non-print media. This also involves providing access to 
equipment as weil as the procedures and factiities for the 
use pf both wateriais. ind equipiSent. the provtsibn of 
acciss to materials that ar^ not\ in the particular 
collection of a specific: school library mmdtm center but are 
provided through various interlibrary loan or networRinfi 
arrangement, is ; also included. the provision of acceos 
would also include each considerations as copying 
facilities, making arrangements for special collections 
•ithir i?» the media center or in the classroom. etc. 
Currently the greatest areas of expansion are in the area of 
provision of access to computers and computer software and 
services for learniri with special needs. In a number of 
cases computer facilities are being added to school library 
media programs and the library media special iits are 
becoming the computer coordinators for the school. 

these iervicei not only provide the basic information 
laboratory for both teacher and library media specialist 
Initiated instructional activities but also and possibly 
more importantly, provide an encouragement and hospitality 
for iearnSr initiated and directed activities which extend 
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wmll bsyond carricotar ihtsreati and »ne»d«i Oonsidirable - 
itriciS* h«S/» bmmn mad* for »om« adult popai«tion» in 
^rovid'lnB raucH grM**'" int.Hictual accBSS as w«n ai 
physical accm ir. mar»y throanh c6mput«rizSd ssarching 

ami r««oarc« sfiaring via networkinB- How»v»r, in the. 



waaority of cmm thi»i advances "hav.- as yet to reach young 
l»arn«r«. th« probi»m« r»latSd to providing the . level of 
aervtee neiided here, « s»t-vicB 
eateaortes, wtU be treited in the r»ixt section of the 
paper. 

BifiEiQSi Be iDfsEOJsIiSD iiEiisti 

This service cateaory involves two types of service, the. 
proviiton of a collection of referince materials for self 
use' and the provision of varioai kinds -of personal 
assistance to the client in tdent ify ing, seefting or 
interpretina inforSat ion. This assistance could include: 
simply hSlpina «nd identifying where something is in the 
collection of the school library wedia centeri identifying 
materials not in the collection but possibly available 
"elsewhere, providing .various alerting or current awareness 
services regarding ihfbrmatidn on materials or information 
that clients may nbt be aware of but which may be of value 
once they are censcious of them, providing various kinds of 
biblibgraphies and pathfinders to assist users in becoming 
aware of and locating various kinds of sources, as well as 
the actttil answering of questions which could vary from 
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simpi* to.»xtrBm«ly complex hinds of qaastSoriSi 

/^myy typically tfi« •wijahlBiB has timmn on the low^r level 
services of providina « reference collection and some 
identification and location" assistance. More emphasis has 
typically been placed m refei-ence Bervtces at the aectindary 
level with a heavier emphasis placed on instruction at the 

elementary levels 

The provision of on-line searching of appropriate data- 
bases for Staff, and in rare instances for students, is 
available in some districts and .this will certainly 
increase. The provision of various eowpatertzed services, 
the development of enbre data bases appropriate for and 
accessible to children. ind the production of various 
helplna tools to assist clienfi in ana ly zing question and- 
designing search strategies are the act iviTiM - in _th^^ 
service area that demand immediate attention. Rny 
advance in. the developmint of sophisticated problem solving 
and information utiltzatibn skills will require significant <> 
improvement in the level 6f services in this area. The 
isiue 5f information services for children and youth needs 
to receive the level of attention given to these services in 
the health field, for exampis, which has been a leader in 
the development of high iBvel information services. The 
current approaches to providing reference and information 
services have not gsnerally been designed on the basxs^ of 
the anderstanding of user behavior discussed earlier. 



ThorSfbrS, 1 sianificint improvemirit >n thi« mre* wiii 
rSqoir* «bM« attitudin.l chanH«i *« technical 

changiii " ^ ; 

PxaiaciifiD - 

Pf^ucfrion- B«»-vici(» ^ ihvbivs provtdinB Materials* 
•quipmant and B*«i»t«nc» io t»«ch«irii, students and staff for 
prbdueir>B of adapting various kind* of print bat 
parttcalarly nbn-print nwdia. In iomi cases the production 
is actaaiiy perfbrSSd for the client but this i« normally 
done only for teachers or school staff awd in ireas where 
special equipHient or expertise Is n*qui**««i. F»rodactlbn can 
involve anythini from raakina a transparency to prodacihg » 
television prboram. these service* ir* provided not only to 
help make initructibn more effective bat also to stimulate 
and facilitate t hi creative abilities and basic skills of 
students in effectively communicating their ideas. It will 
be interesting to see if this functibn extends in the future 
into the area bf production and adaptation of computer 
sj^ftwarsi . - = 

inii^EUSti2D ^ 

Services in this c=ategbry involve ^both formal and 

informal instruct ion*t activities a« well as reading, 
Nviewing and listening guidance activites. fictiyities can 
vit^from providing various specifically designed self-, 
instru^onai Saterials to assist - ciiints in finding and 
ulihB inf^itton, to providing formal instruction prbgrams 
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for both taacherS «nd itudBiiti in the a»e of Various 
informatton r«mourcis 4nd inforrnat ion access tbola^ as well. 
; as to prbvtdinB access and ini>;ructibn in the ase of 
the newer inforinatton technblbiy such as microcompters. 
This area also normally involves a great deal of infdrwal 
instruction for both teachers and students ipeci-f ically 
related to particular problems or quest tons , and also 
involves a variety of guidance activities aimed at 
stimulating or ifiottvattng ; interest in readingi viewing,- and 
listening. Oreatest emphasis has been placed in many cases 
on the lower level information locating skills; significant 
improvement is needed Inbrder to develop; the strategies .and 
processes necessary to focus more atteition on the higher 
4»v«I intallsctual •ktllii fl continuing leribuS problem , is 
th» difficulty of int»a»"«ti'>a *S» initructibn and 
application of information s««King an^ utilization, akillB 
into th« varibui initruct ibhal #rsa«. " 

This group of iervicii invdlvSS the library media 
specialist consult ing with teachers regarding the use of 
various services and the design of instruction with 
appropriate attention to information utilization skills, 
this also includes contributing to the curricular and 
instructional planning ef fonts at Various levels including 
the district level. Consulting with students would be 
considered under either ^referenbe of instruction depending 
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on th« typ« of activity., 

COn«altiriQ ••rviCBii fbcbm oH the acttvitt«« of th»; «chbol 
librAry ii»eii« »p«c;tiii*t with individuaU as w.li U flt-oaps 
of teachBrs. This «rii includ»m ths wortt of th* school 
iiSririf mmdim mp«ci«li«t in providing *agge?i1i ions «nd 
information for instruct iona I p|anninD to individual 
yB«ch»r« as will as ths coopsrativ* planning ef various 
S>?,*triictienal kinds of activitiss, sows? of which *r« 
conductSd toy th» t«ach»*" ind ibraS by ths si@di» r «p»ctail«t. 
thm iiv«l of servic* may vary froen th* simple fesiggifstton of 
m fiw risburcas to b« us»d in a particular unit to the 
actual pii-ttcipatibn if» ths dasign and avaluation bf various 
instructional • stratagiSs. This cat.eors^ way also invblve 
assisting and parforminB tha function of a claaringhbuse in 
tirnis of providing information- about 9m sample copies of 
various* instruct ibnal watartals i*hlch ire baing considered 
for: asa in an instructional araa. In' soma cases* the 
cbordioation of th® sSlaction and evaluation of . all 
instructional matiriala is also a function of the school 
library i^dia prograw in addition 4© par forming the same 

_ _ _ ~ _ _ 

•iiiction and •valua* ion function f^^^ th# library media 
c«nt«r cbilSctibn. : _ 
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^ BfiRRIERS OR eHflttENGES? 

fh*r« «hbwld 6e rto doubt r»B«»"ding thi need for active 
ind SKpsnded ilter.ry Sidia prbiraw* in achboli to provide 
thi kim^ of Intel iBCtaai *ttd ph^fiicSl *oe*»s to ideas and 
tnformitipn «o nee«s»«ry for tSi d»v«lo|JinBnt ©f the kind, of 
hiSher lovei skill, bmim dmmArr^sd, The term proaraw her. 
refers to a 14br-«ry Secfia proarasi eapabli of perfbrming ^the 
important - i?»terBwdiary f^%im mm w«li a* ■ providins 
inforiSatibn «*f»vlce« and an inforaiatibn learning laboratory 
at a ^itr-y high lorn fisf sophi.tiqatid^^^ To pre.ame that 
•xceUence, or fbr that matter «v.n minimal Survival can be 
achieved in ^ an : increaaingly complWK and competitive 
informailoh world with horse and buggy information «y«t*m» 
and .ervicea , i« «b««rd. If «r» »^«lly •Bi.ut 
developing highly capable and c^pet it iVS adults Ne rna.t 
begin b^ deveioRtng the requisite .kill^ and application 
opportunitie. at the elimentary -level and continue 
facili1:atinX *he maturation of these .kill.. Lifelong 
learning in riot mimpt^ « catchword but a concept referring 
to a conita«tl^ evolving «et of .kill* and understanding. 
n.e*«»ary for .eW.ectiye^part icipat ion in Society and the 
^ achieviHnent of a fuli lil^- , this challenge demands serious 
attention and a significant atSd continued Commitment of 
re«ourc«^> if .re to su^eed in substantially iSproving 

_ : -V 

our edaeational effect ivepesss 

if mi ir^ to going to mike any substantial prSgriss 
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toward oar qomI w* mu.t *.ki i r.aliitic vi-w .of the 

f _ _ ^ 

ob*t«cl« in th. road ihs.d. Jh- litiratur* includes , .n 
...ortmSht of p.r.p.ctiv«» oh th. probLwi fac.d in this 
ft.id. ThS* part ical«r birr iir* and ch.U.nQ.. i„d«htifi»d 
h.r. .i«ply riprsssnt on. vi.i. of *omS of th. mo.t critical 
i*sus. that «.«.t b* dsalt ilth if «r« to provid. th^ 
kinds of l.arning oppbrtuhiti.s now b.ing dSmandBd. Th.s. 
^robi*«.* can b. p.rciiv«d a* b.*-ri.r. or challsnges and 
hop.faily wS will confront thmmm barri.ra as chall#r,B« to. 
b. analyxid* cdnfront«J and ioiv.d. 
Bitiia^s Ecfi&iiffii - ' ^ 

« nuHib.r of sSribus probi.m« ixist in th. area of 
attltud*! toward scrhobl library m.dia program. and 
library mSdia spirctalists. Cdn.id.rabi. 'confusion exists 
regarding th. role* library m*di a sp.ciali.ti do or do not 
perform and thi» role, th.y ar. capable d^. performing. Roles 
cannot b. p.rfbrmed and ..rvic.s cannot b. used effect ively: 
if they ar^. not pirceived accurately by potential clients or 
if thire i. a lack of acceptance of thisi roles by either 
the individuals receiving the benefit, of them or the 
individual, attempting to pi^rform them. Role conflicts of 
thi. sort almost inevitably lead to job dissat lifact ion and 
ineffectivi performance.- This condition ultimately 
effect, the. ability of a field to retain talent as well as 

to rwcruit talent. 

What fi*lcl afti I in anyfiow-? Who am I? What - am t? Am I a 



taAchsH lit<« oH« of my client gro^^br am ; I -iiofflBthiiig 
aniqu* and diffprSrtt? thpae- qae!t*ibn» «nd our inability . to 
aniw»r thim »at Uf act bt^ i ry ,pr»B»nt a major jar bbl em in 
diiy«i©pini th« kind of role deSc:T»ibed in this papter* The 
literature ii, oyerloa^ded with-»tadie«.J^ 

pircBptibna of echpol .library jnedia Spec ialisti .and prbirams 
by varioui individual* ineludilio - ^t*'i-ncipal»» ' ' stu^e^^ 
teacherft, parent* and library media specialists themselvesi-' 
it i» not difficult to eumSarlze the cbnciuftione re.achS^ in 
the overwhelming Majority of thoeo it«diB«« . , " 

Many of the f indings " df theee etattiea- have_ 
negative connotations. In' the namerbue studies , . 
carried out in the jJasfe twenty yearf, a number of - ; 
cone I uei one are cbmmbni- that the school, li bran anVs 
perception of that role Cichbbl librarian' «) differ* . 
Significantly from that of ©there in the educational- 
system, that the school library seems to play only 
a marginal role in the total educational proajram, and • 
that the low regard, fot^ the school librariarTN^militateB 
against a direct involvement in the instructional program 
of the'schbbl. (Mambleton, 1982, . p. .iS-aer * - 

The uniqueniBss and particular role or fuijctibn of libr^ 

media programs desperately needs to be established at this. 

time. It is tragic that the behavi^we commonly see is the 

desperate msneuvering to also be perceived as a "teacher" 

.and' to possess a curricalar territory inbrder to increase 

the odds bf preserving bns»s job. Thii behavibf, while 

understandable, is serving to further obfuscate the issue 

rather than contribute tb any cllrif icat ion. The decline in 

leadership positions at the district and state levels and 

the organ izatibnai: and professional isolation of building 
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level library mid i a specialists not only has contributed to 
the problem bat also has created a condition where the 
likelihood of constructive and effective counter efforts are 
significantly decreased. 

Attitude p'Joblerns also exist regarding the products of 
library media prbgrini^~Considerabie progress has been made 
in the scope of tnaterial^formats which we now include in 
collections but the preoccupation is still too mu8h with the 
idea containers rather tSan with the activp laanipaiat ion of 
information to- f aci 1 itate the transfer of ideas to the winds 

of learnersi • • ^j, . 

The term information itself is a problem in the schools. ^ 
"Information",- as it is used in the schools, seems only to 
include nbhfiction or " fact bboRs^' and ' does not include ; 
.every fbrrn of expression of ideas |.neludin@ fiction. The 
all inclusive definition ihich ^includes all forms of 
expression of _ideas is the way the tferm is used here and 
this appears 'lb%e^he customary use of t now in 

library and informa^on science. f>f»^\"reai ly desirable" use 
of i^matibn according to sbme^. 1 i brary tnmad speeialists 
seems W r^^^^ <='"ly reading bf "good books" which 

typically refers only to literature bf acceptable merit. 
The developmertt 'of understanding and appreciat ion bf great 
literature and literary expression is certainly desirable 
but it is far from being the whole information Sail game, 
fill judgement aside, ^e reit 6f the information world is 



going to play a larger and more important role in the lives 
*;Kg j-ajority of individuals and therefore needs much more 
adequate attention. 

fin attitude that is more anderstanainja of clients' 
information seeking behavior will be necessary if more 
clients are to be sirved and if students and teachers are to 
develop the hxsher level problem sblvini skills which 
require more sophisticated information sRills and knowledge. 
We have basically designed services in the past on the basis 
of the philosopfiy "Here we are, come and Q»t it." The 
objective is to provide a carefully selected collection of 
materials and equipment and to provide instruction in how to 
use them. The rest Is up to the client with the library 
media specialist supplying 'a little issistance and support 
if necessary. This t:bhcef3t presumes that it is possible to 
m^Re clients self sufficient in their use of information and 
other services and that this knowledge- and the skills 
iiarned Will provide the baiis for lifelong learning. We 
have implemehted organized instruction programs to develop 
these skills beginning at the elementary level a"cl 
continuing through the secondary schools but most of the 
evidence to date suggests that other than a hard core group 
of "readers", users are neither becoming self sufficient nor 
expanding their use of libraries as they matuVe. 

It is time that we "take a serious and hard look at this 
view of providing information services and\ instruction. 



Twerity years ago Leonard Fratser suggested that we qui^ this 
nonsense and instead of forcing kids to spend the majority 
of their time searching for information with asaaily poor 
results, we should give them the ihformat,aon under certain 
circumstances so that they do have a foundation of good 
information to work with and and as a-result, develop the 
skills and knowledge necessary to understand^ use and 
appreciate ideas and information sources; ilFreiser* 1963) 
the belief is that these skills and knowledge are not only 
more important but must precede the attempt to develop 
irifbrmat ion seeking skills if such efforts, are to be 
effective. This idea would appear to suggest a very heavy 
emphasis on information provision and reference services at 
the Biementary level with much Of the instruction at upper 
levels, especially the middle and secondary schools; this* 
of course, i« just the opposite of the current pattern and 
may explain some of our ineffectiveness in the development 
of higher level or even lower level Ibcational skills. 

The question of the effectiveness of this instruction is 
very troubling since many of the studies seem^ to ihbw that 
the end result of all of this instruction produces college 
students unable and disinclined to use college and 
university libraries effectively. There are many studies in 
this area and most show that if the instruction is isolated 
from what is going on in the classroom and is not integrated 
into the Classroom instructional activities, the results are 



dismal (Blaz.k, 1975). ThS really di.ceariging thing . 
howiv.r i« thS fact NB havi known this for a lona tim« yiit 
our iffort. to ihtBafata instruction havS, i" "o«t cas«s* 

besn frustratidi 

^Cbhcsrn also n..»ds to focus on th. contint of instruction 
in information-SMking and information us*. IniffSctivShSss 
wiy also result from inadiquati or invalid content and a 
number of factor* Suggest tha^; this may be the case. Bur 
understanding of information search behavior iS Still very 
primitive but considerable inSight and new knowledge . has 
resulted from our recent experience with on-line searching, 
ft detai lid discussion of this is not pertinent here, but it 
is certainly critical -at this time to analyse what we have 
learned and introduce this content into instruction programs 
wherever appropriate. It is very apparent thit the "front 
end" or qUest ion " formulit ion and analysis Stage of any 
search or query heeds a great aeal more attention. EoncerhS 
such as the following must be introduced -and applisdi how to 
^sk or frame quistibhS. how to prociid to harrow or broaden 
a topic. how to translate questions into a search strategy, 
and how to match the strategy With th. infbmatioh System 
(including traditional manual ones ah,y.bt only computerized 
systems). These kinds of consider it ions are not only 
impc>rtant for the development of highir ISvel intellectual 
skiils and knowledge but aleb intimately rilats to many of 



th< 



curricular content areas, for eKample, set th.bry tn 
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mathematics and claMif icat iow concepti in icience* It is 
high time that thi» prbfe»mibn confront these teiaes and 
redesign library media instruction and services in the light 
of our primitive bat grbviing understanding of information 
seeking behavior as well as the impact of more sbphist;icated 
technology and services. It is «lso clear that we need to 
reconsider the concept of self sufficiency in information 
seeking activities and consider the strong possibility that 
at least for some activities and groups of individuals, mn 
information intermediary way not only be a luxury but a 
necessity. ' 

- _ _ _ ■ ' 

It woald saim that if w» rScbenizS ths r»»d for th« 

d#volopm»nt of basic and hiahir ISvel intSllBctual •kill* 

and that ws ar« wot »ati»fiid with our curr.nt psrfbrmahce, 

th. logical rsspbris. would bm to tmprovi and .xpand tha 

programs nscsasary to accomplish what ii diiirabl.. Th* 

carrint - scene hbwiv.r dbSs not reprasent that kind of 

picture, andoabtedly at least partially becrause of declining 

enrbllments, inflation and tax limitatibn restrictions. 

Rccurate data Is hard to find here but soma things appear 

fairly clear.* Miller and Moran did a very interesting study 

of expenditures for resburcaa in school ' library madia 

centers in 1982-83 which reflects a disturbing picturei 

LIBQIS I (it74) riported an average pef-pupil 
expanditurs ef f%ee for books and LIBS IS II 
< 1978) an avet^aga expenditure of .^25 par- 
pupil fbr bboks. Tha tMCs are seriously 
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continuing to lose ground in th« parch«ains 

of fesourcBSB can be verified by comparing 

those amounts with the 1982-33 mean expenditures 
of «*.5S (median, *3.71>-^a a-^ast average 
increase of «(8. 33 over a five-year P«^i|^ " 
during which juvenile book prices rose 30 
percent. Media specialists purchasing adult 
nonfiction and reference books face rnvw^ 
greater increases. (Miller, 1983i p. 113) 

it is also apparent- that i« the area of audiovisual 
Saterials the picture is even Siorse. 

The very existence of a library wed i» programs Is hot 
univirsal. Wahar, (1982) using U*S. Department of Edudatioh 
statistics for 19S1 concluded s 

In that vear (1981) i thrSe Million papt is (7 percent 
bf the total) attended school, without a library/ 
miidia center. This figure included a decrease in 
media CBht»rs of secondary schools, (p. 24? 

Of course the existence of a center and. the existence of a 

program are two different things wiVii the difference being 
professional as well as support staff; H«p« tH# picture 
also shows a declinei 

The writer conducted an informal survey of enrol Itnents 
and piacemenVs in training progr-rni and :«Iso queried iom* 
library media supervlsars to got some idea of the degree of 
decline in positions «l well as in the iupply of new school 
library media specialists. The results ^f this ihform.l 
survey revealed a decline in the number of positions from 
between five and ten percent with diitrict and elementary 
positions being^t heavily effected. The supply side of 
the picture however revealed a serious decline in 
. enrolimehti bf students planning to be school library media 
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sp«ciali«t«. ft naSbir of th* pr«p«r.tion proflrim. h«vi» 
foidid ihtirsly «nd thi pircint of dmoltrm in numSrouii 
prooran.. i* .pprb.chinB 9® P«rcint* SUvBr.l p«rt« of the 
country *ihicfi h«v« «ot Mn as MvSrily .ff-ct^ 
ecbnb«fic»ny « 6th»r«^ or hav. «io»n incriasii in population 
ara alrSady faced with ihortagS*. Oth.r part, of tha nation 
will Very likely ?*ce •hbrtagee before Ibhs 

particularly *« we "ove into a period of tncriaeinji 
• enrollment., the *o-called *.hadoH baby b<Sbi«" lihich t. to 
begin in 1983 and which ia already apparent in .one primary 
ichbbl enrol I went 

Thi. economic and %ixpplW^^^s»^ situation obviously 
creatii a whole «erie« of problem, fbr program development 
^ improvimint. It i. eHceedingly difficult to ' b^ 
committed to achiSving eKceltence in a "management of 
decline" climate. It i« «l»b especially disturbing to see 
the lots Of position, in the leadership ranks and at the 
•lementary level which i^ *b crucial to the Sarly 
devilopment of th® attitudes and problem solving .kills sb 
in need of improvmmm and support* 

Discussions wJt^i educators involved in preparing schobl 
library media speciiUst* pbinted out another disturbing 
Element. It ' appear-s that we are having difficulty 
attracting the level of talent that we once did. This 
has been pointid out as a problim of the field of iducatioh 
generally but it al.o ippwt". to be occurring in the .chool 

9^. 33 



library media fiold.- This vary iikiily i« th« in«vit«blB 
rMult of an •mployisi»nt ii tuition which prbvida* 
cbmpar*tiv»ly low financial incwntivw and low »tatu» but 
still att«rapt» to maintain •xtsitiittly hlih p»rfot*wanco 
expGCtations. ftn ©nvironwint which do«» not r»sp»et or* 
traat individual* mm prof«s«ionai» way vimy wirl?. t» thS mo»t 

serioui prbblom we face. 

» 

ft principal who was intsrviewsd in preparation for this 
paper iaggeitid that a cliwate of infant ilisfii pervadoB 
relationship* of all kinds In the schools. The feeling that 
6n» is not being treated as an adalt and certainly not 
provided with the supporting systems and arrangeinents 
typically provided professionals appears to be' widespread* 
This is obviouily demeaning and not conducive to attracting 
or retaining capable people and certainly is not an 
environment which stimulates effectiveness no less 
excel iences ft similar idea was expressed to the liiritBr by a 
former studint who was riffed from her school library media 
specialist position after tan years due to cuts resulting 
from a tax limitation provision being passed in her 
district* She was the kind of person "who had always wanted 
to work with children and was very effective in her role but 
when asked if she would ultimately return to a school 
library media position, shi said very definitely not. Her 
rationale for this decision reflected an awareness which was 
made apparent to her when she secured awother d'ot» *« • 
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librarian in a sov.rwn.nt agincy. ShB coiam«ntid that* "For 
th. fir.t timi in isy prof. ..tonal carSSr I wa. rm*^cimd and 
trsatvd « a pr^fWional- and «. • ri*«it *hB would not 

c _ _ _ 

consider b.infl r.«fflpi6y«d in th. «:hooi.. If «»"• r«aUy 
serioui about trying to imprbv. th. ^^^^^ childr.n, 
havS to facB th. ..rtoa. immum of th. .tata«, triatSSnt 
and financial r.mun-'-**^©"^^' p.rTOnn.i. It 

.hould b. riadily app*r.nt that without a .ub.tantt*l 
piychblogical «nd .cbnOHic i.prov«M.nt in t£ii. wor^k 
•nvironssnt, no .tgnificant i«prov«nt in th. l.irning 
•nvtronmsnt can or will occur* 

EUDDiDB Bd| Eiiittiiifift EcsBcaai 

Progr.i. in th. planning .r^d *vi lusting of school 
library wdia progf-aS* has bi«n .xtimily .lowl it alio hai 
b*«n now in oth.r kind* of library .nd information ^ 
.nvironmsnts. Som. progrii* ha. b..n mad. in tBr«s of 
d.v.loping improv.d approachSi bUt th. fr««. of Sind in th. 
fi.ld ii itill esnt.r.d around th. traditional itindard. 
approach of Si«*uring on., goodni.i by comp.rtng what on* 
"ha." r.th.r than whit on. -do.s« to what i. r.co«m.nd.d in 
som. arbitrarily d.rivSd s.t of .tandard.. Inad.qu.ti 
progri.. ha. b..n m.dS toward d.ftntng th* gb.l. and 
obj.ctiv»i of school library m.dia programs in ' tSr^S of 
..rvic. pr6vid.d to cli.nts .r>d cohtributton. «adi toward 
achiBving tn.tructionil «nd l.arning gbSlS. «• ■ riiult, 
much bf th. .valuation of library mitdta .pSciali.t. which ii 

o 
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carrently pirfbrniBd i« b»««d on .trictly subj.ctiv. 
dUdBBwant* of thi d.Br«(i to which library Sidi* ipSciiliStS 

^ -i— a. .4 — * 4 rti* jifc^v>ibutam that 

coinpar* «o soma *i»t or &••» •w-w. . — — - *« 

S«y h«vS hothina to do with thi divSlopmSnt and d«liv«ry of 
an iffBctivS pfogram of wrvtcii to a««r«. 

finoth«r problBM r«*ulti«g f**o« tht« approach to planning 
and developing library ia«dia program, ti thi feind of 
rSpbrting and cominant citing that r»«ult«. Th. foca. in not 
^ thi goal* and aehi«v«m«nti of library iwdi a program, but 
rath«r .impiy on thi wan. of th««« program*. Ths rwult of 
thi» kin4 of ripbrting and communicating bihavior iS tt\m ^ 
r.infbrc«raBnt of an airiady •xc.sdlngly confa«»d pictur. of 
What thS library m*dia program is and doss. « "ors rapid 
moveSint toward mors outpat and butebmS orisntsd program 
iBanaBemsnt and program communicat ton is d.spsratsly dssirsd 
and nesdsd. 

Research must al'>^ fbcuS on Idsnttfytng msasursbls 
indicators of program quality that arS rslatsd to Isarnirs 
and the achlsvSmsnt of instructional bbdSctivss. This ti an 
•«traordtnarily . complsK problsi but without somsthtng 
considsrably bitter than what we currently have available, 
we will continue to evaluate using tests that frequently 
focus on simple and often irrelevant fact, or extremely 
subjscttve judgements of peopli «nd programs which can be* 
and are. intemily unfair and unrelated to program 
ef f ect ivenessi \ \ 
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school library »»di» prba*"«wm nsed to bm broaoht into th» 
Sainstrsam of library and information activity^ In«ptt« of 
d»cad«s of ids»li«tie ind InvolviKl discussions of 
coopiration and participation in nitworkinji Stc. >» havs 
too fsw •xamplss of activs part ici pat ton* It is ti«S to 
iooR mors rsal ist ically and: critically at what is possiiias 
«nd what is rsally dssirabls! HS jirsssntly havs ssvsral 
•xamplss of sxtsnsivs participation af school I ibi"«r^ Msdta ^ 
proQrams in' n«t working, sach mm IM Vark and Maryland, 
thsss .Kpsrisnc** as wsU «• othsr sSirBinB ebbpsrativs 
activitiss nSid to bs carSfully svi'luatsd to tdsntlfy what 
works and whyi It i-bald b<i BSrciful howsvsr to thi 
prbfissibn also to facs thi rsalitiss of Cbop^rativs ar»d 
nstworkinfl sffbrts and «ovs ahsad with what sssms fiiasibls 
and reduci ths fhitbrical abuss dirs^tid at thbss who raiss 
serious qavstionsi ' 

e - ; _____ 

iiasliiSQ Of ti&cicz Bsfilia Sfiieiiiiifei 

Th« trainina pattsrn for scSbbl library mdia spicialisis- 
hai bsin Ssssntially diffsrint frb» that of »ost othsr 
library and information profssiibnals. Hany individanls 
have intirid ths fiSld via undsrgri^aati prbQraSs fbllowina 
ths training pattsrn i>i mbst of ths othsf tiaching fields. 
Sbffls say that this is bns of ths rsasons why -i^hobi library 
msdia specialists frsqasntiy •■eond class citixsns 

sines thsir initial profsssionai training i« *^«n in 

othsr arsis bf library and informations ssrVicSs. «iwth«r 
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r«»ult may Mm a primaJ^y «ccuitar«t ton into fiald of 

■ppitcitton (Educetibh) f-«th»r th*n thi ipfc^fic 
prof«»«ion«l fiiid oni i» applyina <Libr»ry and Information 
Servica)." thta only iarvaa to raanforca th* i^antity 
prbblani. . ^ , ts'- 

•■:\ /-V-- ^-x.^ - 

A nuMbar of racant Snaly«a« ofNadacation hava a^ggaatad a 

_^ _ _ _ _ 1 

revampinB of tha atructura of taael^ar trainings It fiaa 

fraquantly baan fagB****^ ***** • priiiw^^iHHSuiraiiiant ^ ail 
aducatbra la a "BO©^, baatc aducat^n"\^d attaiiptifc 
conbina prbfaaalbnal aducatton with thla oSdactlva at ^ha 
undarBradaata lava! hava only raaaltad tn aarlbua|y 

_ __ _ __ _ ^ \ 

hampartnB tha achiavamant of both a baalc, and a p^ofaaaional 



aducation. : * 



Thla writar ia vary »ach in aympathy with tha auflBaatibn 

of mbvina jirbfeaaional aducation^o tha. B»^*duatB laval ao . 

that both «ndarBradUata and prcfaaaionai protirama .can ba 

\ _ \ \ l_ 

atranBthanad. O Bood baaic aducation wtfat ba fundawantal to 

tha prspaj^atton of all informatibn profaaaionala an^ avan 
thbuBh thara ara thaorat teal ly many waya tb accompliah \thta, , 
tha tima ii ripa for a daftntta mova in tha diraction x of 
flradaate lavai, prbfaaaibnal traininfl. \ 
flnothar croaaroad which ahbuld ba facad^ at thta juncture 
ia tha reaponaibtitty for tha praparatibn of achool library 
media apacialiata. Thmrm haa baan abfiia cbhfuaion raBardtng 
who la rasponaibla fbr tha aducation of achool library madia 
apBctaltita and avari who cr what B»"bap haa raapbhalbility 

f 
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for accriditinQ thi»« pf*biriin». SbraS;^ confuaion in thii 
f»g»f*d •Kiitts in winy diseiplimsj pirtieulaf ly 
praparation of Mcondary tsiichih^ iinci thirS i» « split of 
r«»pbnsibility fr«qus«tly with CoXiigis of idueitibn Uminu 
responii^lai for thS instruct ion»l »ip«cti of thi roJs and 
th« varibai "icadsSic dapartmints bsing r«ttpbnsibl« for thi 

' ' ^ 

subject matter triining priparitibn of tfilchers. Both of 
the»S concerns or perspsctivis ari important and should tim 
rsspactSd and th« particular brflini zat tonal handling of ths 
prbbiim lift to thS higher sducation tnst itut ibnss 

This wrttsr 6«H«v«s that it is absolutsly crucial for 
ths r»sponsibiity for the iubstantiya or subject, mattir 
cbntsht of th» programs to bi with the various disciplines 
If the quality of these programs is to be raised and 
maintained* Faculty who are at the cutting edge of their 
field should be providing the substantive input here and 
th«t inevitably means they are in departments devoted to 
their discipline. How one conceives of the function and 
role bf|school library media specialists will also influence 
hbw on* answers the question of who shbuld' be responsible 
for What in. the educational prep^ratibn of schbbl library 
media personnel* If bne Cbneeives of this person as a 
teacher who dabbles with media on the side, that is one kind 
of perspective, but if the tnfbrmatibn intermediary function 
is • parambuht which is the perspective in this paper, then 
one also must think if ferently abotit the discipline of the 
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ichobi libr-«ry in.dia specialist. Th» point of view being 
ixprisald hmrm «uaB*«t» that the discipline of the library 
madia IpScialimt is th.dtsctpiini of any library and^ 
inforiBation spiciali«t sxcept tliat . tR« particular 

application of thu dispiplin* or special izit ion in this case , 

>sP . 

-i»-~in-theJChool^-^Even from the' standpoint of instruct ibhj - 

the discipline or instructional specialization of th^ 
library media specialist "is library and information science 
and not soi^ethinQ else- This "ie «ot an attempt to diminish 
the importance of the a^lication environment but simply to 
clarify the role and as a result the educational preparation 
"tmpl teat ion*. m. understandirta. bf the application 
environment, in thi* case education, is bbvibusly required 
but in the easi ^f the school library media specialist a 
thorbuah knowledQB and Skill in the design of instruction is 
particularly crucial because instruction and parti ci pat ibn 
in the desinh and pianniinQ of curt^ieulum and instruction 
is an important part of the role . of a library media 
specialist. it ti Interestina to note that in mahy other 
Snvirbhment. the user iducat ion function is'aiso >eing given 
much more prbrainence and attention. 

The issue - of educatibnal responsiblitx also relates to 
the identity problem in that it is time for us to come to 
terms with how we perceive ourselves and our role. We have 
had Ihhumerable .tudiei relatihg to the role and it is 'time 
we "take the bull by thi hornii" It is time that we accept 
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arici dSvsibp thm informjit ion int«riii«diary function that we 
pirfoi-S and not worry about whithiy «• « tSach«r or not. 
Qf courii Hi pSrform « taachinfl function, bup-^t Should bs 
based on our own diiciplinS and reiatad to the eiiential 
intermediary role wo.are plAyina *wd «»«*^ *o expand and 

improve. ' " 

ftnbther current danger in relation to educational 
preparation pr^nram* i» the diminished »cali 6f the »e»^l 
library wedta component becauBe of incredibly risduced 
enrol Iftente. M«ny of these proflriuni were never viry itt-ana 
but we \re.now losiha relevant faculty positions and ^our 
future capacity to continue theii proarams. The danger of 
releastina these prbaraiss for token attention to Cbl leges of 
Education or maintaining them at a token live! in Schools of 
Library «nd Information Science should be a majbr concern. 
m this time we need the' higheffit lHval of competence _^by 
^rbfessibnals whb have been thoroughly trained in their 
discipline and not mom^ir^i^i fi^'l of pirfbrftiance by 
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tndividuali have only hacS t|e benefit of some 

superficial kind of preparatibr,*/ _ 

number Of related issues slibuld at least be mentioned. 

thi growing, pbwer of state .d® part ments bf education in 

iccred-iting bf :approv4nB the training proirafis for school 

library midia ' ipeci'allBtS / «« wall as certifying these 

personnel has in some cakeS imr^md on thi capacity of 

t^ighef education tnsttttttibns sfe^ign effective programs. 

i ■ ■ - 
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BhSn spttcific credit «nd cour»© r«quirom»nt» a^e specif iod 

at th» »t«t* l«v«l for mvwry new concern that cornea albnii 

it becomee utterly imposeibJle for m yntveriity pnocrim >^^6 

design a cohesive and iriteirated curricalum* It is 

important at this time that substantive and technoiogicai 

deveibpments as witil «s significSnt cfianges in function be 

p«r«ifnouht in a majof rothtnkinB of ihm compatSnciea and 

•dacatibnii prepiratioh progr»ffl« for «ch0oi library media 

■ o ^ _ _ _ _ __ __: . _ 

spsciaiiits as will «« «11 infbrtSotion pref«««ion«i«i 

Obviously* ths focas of this attintion must also inelutJs an 

\ _ _ _ _ 

analysis of ths bontsnt and iffsctivs dsli vsry of cbhtinuina 
•ducatibn bppbrtunit iss fllthouflh thsri has bsen siflnificaht 
inprbvitnint in inssrvics and continuing aducation 
bpportunitiss for school parsbnhel, thsre is considerabls 
rbbiw fb'r^ improvBiflsnt particularly in the cbhteht bf these 
programs if thsy ar« to bs a major vshicls for acquainting 
profissibnais with thi majbr substantive developments in the 
field. 

ItsfsESiiiss i^iisDBS EsE 

Cbnsidarihg hbw much research and develbprneht act ivijp^ 
currently underway ir^ the information field* ii 
discouraging tb see how little is being done t6 develbp and 
make available abettor and more extensive information systems 
for children and youth. Data bases seem tb be multiplying^ 
like rabbits but none seem to ^be addressed tb the learning 



and iriforsation fi»«d» of childrin and youth. Sbme data 
basim likm tha NSw York tiraaa InCaCMtiaD ilDh could ba rich 
riiourcai for cRtldran but thay ara obvtouily atiiad at othar 
audtan^aa and tha oraanizatibna MarkatinB thmm ar« not 
sansitiva er intiraatad in maklnQ any apBciai accoiimiodat ions 
for studantBu It fsould iaem that^ cbn»id«ring tha number of 
aehbbii and atudahta in thtm count ry* it would be 
eoaimercially feaaible to davelep and market data bases 
deaignad to aappbrt tnatructibn and laarning in abme of the 
iibat cowion curricuiar araaas Tha davaXopmant of data baaaa 
that will facilitate childran»i acceia to idaaS by allowing 
them to interact with relevant information and ideal in a 
Bora fraa and ' af f icient Manner ahoald be saribuaiy 
encouraged. School library riiedia apecialiati ari in a 
position to identify particularly bpportuna areas for this 
Rind bf difvelopment and ihbuid be encburaged either to pass 
on the auggaationt or to cultivate an entrepreneurial bent 
if auch i» the inclination. 

Subject acceea tb information for children ia currently 
BKtreraety weak and in a number of ways is gatting wbrSe. 
Very likely aomething arbund parcant of the searchtng for 
infbrmation in any achooi library media center is searching 
by aubject. Subject access for books and nbn print items 
usually consists of three subject headings per item in"^ the 
card catalog which wbuld seem tb be » logicil apprbachf br a 
large library but an inadequate approach for a small library 



ERIC 



41 



that ni«d« to win* it« coiiiction in much greater depth to 
iatiify the need, of lt« eliint«i The indexini of 
periodicali frequently offer* the opposite kind of eituatibri 
where more in depth indexing may be done but the coliectton 
iiiy pnly have • mil proportion of what is indexed leading 
to a diffS^'Snt kind of fruetration* Student* are also 
frequently new to a topic «o they neid assistahCB in 
identifying aipicts of a subject or in «ome cises Broader 
terms that would include their term. They also need to have 
« itttli information «boat the items they^ identify «« 
potentially useful so that they can reduce their actual 
physical search to items that have a high probibility of 
satisfying their need* What i» described here is a imill 
example of an intelligint siarch strategy and the kind of 

\. . . _ . . 

approach we should be teaching students.. fi iSajor problem 
however is that the subject access we provide in school 
library media prograiS* wake the application of that kind of 
search strategy or any kind for that matter very difficult 
and time consuming. A« a result* most users don»t follow 
such i strategy and accept what can b« found in more 
efficient but less effective ways. 

the critical need hore i« for a better and very ^ likely 
computerized indexing iyit em designed to meet the needs of 
itudents at different school levels. Whatsis needed is 
certainly conceivable and feaiible but the intellectual work 
neciiiiry to develop such a system is not underway. 
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undoutitidly bScauM thi incintivii for iUch effort ar« being 
directed into Other «r™. It ii even difficult to find 
indtvidaiii in the echooi field who «fe intereited in this 
area no leii prepared and coBiiiiitti|d to making a 
contribution. More and Sore school processing opirations 
«ri being discontinued in favor of. cbmmerciai pv-ocessing and 
u a result wo are moving more and more to the wse of the 
national schemes devised for adults and lirge libraries and 
in many cases tnipproriite for small libraries ar»d children. 
This situation cannot be allowed to continue and substantive 
efforts directed at devising improved systems for children 
and youth must be initiated. 

c 

CONCLUSIONS * 
The report of the National Commission on Enceilehce^ in 
Educatibh has Identified a number of critical problem areas 
whttS must be addressed if we are to achieve our aspirations 
for eHceilence and if we are to equip bur youth with the 
Skills, knbwledge and inspiration nescessary to compete 
successful iy in a learning society and an information world. 
The critical and central role of school library media 
programs In this venture has been the topic of this paper 
and the problems that have been identified wiU have to be 
solved in concrete and realistic terms if even a modicam bf 
success is to be achieved. It should be clear that library 
and inforsiatton prbgraSs and personnei of all types and at 
( ill levels must be inttwitely involved if we are to- produce 
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ihi iilf-dirictSd problem «olv»r» who «r» not only 
infbrmitibn litiir^attt but who hav# cl«v»lop«d thm htghir order 
4nt*ll«ctu«l ikiiim ind attitudS» regarding \e«ririina that we 
ill •amn to fs«l h«v« b«com« thi "niw Baiici. " 

ear- foctt« Suit b« thm int*ll«ctaai hialth, and 
pr'odactivity ^pf ftmirica and it is obvious ttiat there is- a 
liiribUB discrepancy between bur current level of 
perforoiance and „our aspiratibnsi This society has the 
resburcis and the Capability to achieve educatibrsal 
•Kcellenci but does it have the will? The educational 
coifijitunity has been the whipping boy fbr all kinds of social 
issues for too longi St is time that the first class 
expectations of eslucatton be supported with sbmething 
significantly more that the third class support of the past 
and simply more rhetoric is not the answer. Possibly even 
more important, an attitude of respect and regard for the 
fostering of learning and intellectual health must be 
developed in this society that compares to the respect and 
stature given the fostering of physscal healthi 

This shift in national pribrit ies \must be combined with a 
direct attack on the prbblems areat identified in this 
paper. In addition, national infbrmattbn policy discussions 
cannbt cbntinue to ignore children ind youth. Teachers must 
be information literate if kids are tb be information 
literate and tftey must be able to capitalize on the 
information risburces and services available to them; We 



iast bS ibis *b rmcrult i«d kiip a high level of talent, 
the twpHcatiohi hero for teacher training as well am the 
preparatibn of ' library mmtitk .pecialimtl are readily 
Apparent. 

It is inevitable that thii kind of anaiySis raises more 
qaemtiohS thiih anewer. bat thiS particular field has as many 
question, or probably morS than most particalariy *s a 
result of the information revoiutibh. Consequent ly. 
research and d.yi»iop«ent «ust receive a hiflh priority in the 
liultitude of efforts that Should be intttatedi The highest 
priority hbwevsr should be the improvsment of thS icbhbmic 
and psycholoBical anvironwent for ducat ionai personnel 
including library and information personnel. of ail kinds So 
that the talent a^ cbmmitment that wS already have can be 
retained and actively nouriShsd as^H.H •« ri»plsnished with 
a hiafi isvsl of competence. Hopefully these papers and 
seminar. Hill cpntrtbate to thS faisinQ of" the national 
conciousnesS and the mobilization of the national will that 
jiill be neceeSary tb achieve the educatibnil exceliencS we 
iie as a nattbnal and individual necessity and challenge. 
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